Exercises to develop skill in gaining meanings from context in grade four by McAuliffe, Mary Ellen
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1950
Exercises to develop skill in gaining
meanings from context in grade
four
https://hdl.handle.net/2144/4811
Boston University
t:.. I ' 
v1c,~ 'P~ pe.r-
A v\Lf+~-) .. E. 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
Service Paper 
/EXEHCISES TO DEVELOP BKILL IN GAINING MEANINGS 
FROM CONTEXT IN GRADE FOUR/ 
Submitted by 
Mary Ellen McAuliffe 
"/' 
( B.S. in Ed., Worcester State Teachers College, 1943) 
In partial fulfillment of requirements for the 
degree of Master of Education 
1950 
. 
l ' 
==~==*=============================================================*=~----
.. 
I ~ 
/. 
First Reader: Donald D. Durrell, Professor of Education 
Second Reader: Helen A. Murphy, Associate Professor of 
Education 
......... 
ACKNOWLEDGMENT 
The writer wishes to express sincere appreciation 
to Doctor Donald D. Durrell, Dean of the School of Edu-
cation, Boston University, for his assistance and guid• 
ance in directing this service paper. 
jl 
II 
====~====~==========================~======~==-~~=- li -
II 
I 
II 
TABLE OF CONTENTS 
PAGE 
S'rATEMENT. OF PROBLEM . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1. 
C H.AP'TER. I • • . • • • • • • • • • • • • • • • • • • • • • • • • • • . • • • • • • • • • • • • . 2 
INTRODUCTION 
- . ' 
REVIEW OF PREVIOUS EXPERIMENTAL WORK 
RESTATEMENT OF PROBLEM 
CH.APTElt II ..••••••••••••••••••••••.•••••••• • • • • • • • . 18 
CONSTRUCTION OF EXERCISES· 
USE OF EXEltCISES 
CHAPT:ER. III ••••••••••••••••••••••••••••••••• , • • • • • • 24 
EXERCISES 
I' I! 
·I 
I 
BIBLIOGRAPHY • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • '57 I 
I 
i\ 
'I 
I, 
I 
Statement of Problem 
The purpose of this paper is to set up a set of exer-
cises to give pupils in grade four guidance which will help 
them: 
__ l~-­
-l--
A. To develop power in using the context where it is 
of value in deriving meaning. 
B. To increase the efficiency of pupils in the use of 
context in deriving meaning. 
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INTRODUCTION 
. ,. . . 
REVIEW OF PREVIOUS EXPERIMENTAL WORK 
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Chapter I 
Introduction 
11 0ne of the important duties of all teachers ts to pro-
mote the development of adequate meaning vocabularies on the 
part of their pupils. Such vocabularies not only provide the 
means of oral and written communication, but also serve to 
1 
extend and enrich experience through reading." In this pa-
per we are concerned with the development of the meaning vo~ 
cabulary that functions in reading. From findings reviewed 
2 
by Gray and Holmes a wide vocabulary is essential if one is 
to read with reasonable ease and understanding. 
3 
Thorndike is of the opinion that the acquisition of a 
knowledge of English words is a big job. A parallel of the 
II tt-··- ... 
size of the vocabulary and infrequence of most words is such 1 
that a great deal of reading must be done if a pupil is to 
have practice of much consequence beyond the first 6-7000. 
The practical solution Thorndike offers is to provide for 
all save those of high intellect and high ability with worda, l 
I 
1. William s. Gray and Eleanor Holmes. The Development of 
Meaning Vocabularies in Reading. Chicago: University of 
Chicago Press, 1938, p. 1. 
2. Ibid, PP• 82-84. 
3. Edward L. Thorndike. 11 The Vocabulary of BooKs for Chl.ldren 
in Grades 3 to 8, 11 Teachers College Record. Vol. XXXVIII 
(1936-37), pp. 195-205, 316-323. 
2 
, 
I 
interesting books suited to various levels of word knowledge, I 
the books at each level being written or modified to teach 
words in and by their context and to provide enough recur-
renee to prevent forgetting. 
"The large number of unknown words in middle grade 1 1/ 
reading makes word meaning instruction of considerable 1m- I 
portance. The presence of an extremely large number of dif-
ferent words means that direct vocabulary instruction alone 
is an inadequate method of approach. ~rowth of the word mean-
ing vocabulary of children is approximately 1,000 words per 
year. A large -part of this growth comes from extensive read-
ing and from word meaning exercises in the classroom. Fail-
ure to make this growth is probably due to lack of habits 
1 
of word perception or attention to meaning in context." 
2 
Holmes points out that poor readers are unable to even 
I locate words they do not know. One of the first steps in im-
proving rate of learning word meanings from extensive read-
ing would be to teach habits of attention to unknown words. 
Another skill which has not been adequately studied is the 
ability to get meaning from context. 
1. Donald D. Durrell and Helen B. Sullivan. "Vocabulary In-
struction in the Intermediate Grades," Elementary English 
Review, Vol. Xv (April, May, 1938), pp. 138-145. 
2. Eleanor rtolmes. "Vocabulary instruction and Reading, " 
Elementary English Heview, Vol. l (April, 1934), pp. 103-105. 
3 
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"We have developed a number of effective tests through 
which the reader may identify the form of a strange word. In I 
addition, we have given him knowledge of meanings of prefixesf 
suffixes, and a few roots. The technique he must rely on most 
often as an adult, analysis of context, we have p~ssed over 
superficially with the lame suggestion - Guess. The tool that 
would be most effective in developing his adult vocabulary 
1 
has been left to his misguided information." 
''The systematic use of context clues is not outright ,__...--
wild guessing; instead, it is a process of examination and 
evaluation - of baaing the probable answer on the facts of 
2 
the situation4! 11 
Hovious calls the vocabulary problem an acute one. She 
acknowledges the attempt currently being made to simplify 
school texts by reducing the vocabulary range, but feels this 
is merely sidestepping the real issue. "We cannot follow the 
child into life with simplified books. We can, however, train 
him while he is still young to become reasonably accurate 
at inferring word meanings from the context. What the average 
1. Constance M. McCullough. 11 Recogni tion of Context Clues in 
Reading," Elementary English Review, Vol. XXII (January, 1945 
p. 5• 
2. Emmett A. Betts. Foundations of Reading Instruction. New 
York: American Book Company, 1946, p. 601. 
3. Carol Hovious. Following Printed Trails (Manual). New 
York: D.C. Heath and Company, 1936, p. 28. 
I! T-
pupil really needs most often, is not a dictionary, but a 
little horse sense. He will soon learn that word meanings are 
more often than not clearly obvious in their context. 11 
1 
A similar feeling is expressed by Glicksberg. 11 Studenta 
do not learn the meaning of words by looking them up in a 
dictionary .•.•••• A word has meaning only within a predeter-
mined context •••••• When we are confronted with a new word 
in a context whose meaning puzzles us, we are faced, not with 
I 
dictionary difficulty, but with a problem of thinking. 11 
11 It is a serious error to allow the intermediate grade 
child to think that reading always is or should be easy, to 
fail to help him realize that often he must work in order to 
understand what is being said, or to fail to equip him with 
2 
the ability to do that work," says McKee. 11 There is good rea-
son to believe that definite instruction that equips pupils 
with understandings and skills needed for coping with meaning 
difficulties independently will be profitable and that the 
acquisition of such independence is just as essential to the 
pupil's development of power to read as is the acquisition 
of independence in identifying strange words. 11 
1. Glicksberg. "Dynamics of Vocabulary-Building", English 
Journal, Vol. XXIX (March, 1940), pp. 197-201. 
2 • McKee. 11 Reading Programs in Grades IV through VIII," 
Forty-Eighth Yearbook, Part II, National Society for the 
Study of Education. Chicago: University of Chicago Preas, 
1949. p. 78. 
5 
' "Learning to use the context correctly is no simple 
1 
task,"says McKee. "Rarely does one find a teacher who actual-
ly gives the child definite instruction in how to use the 
context effectively. A given reading selection which contains 
a strange word may contain no context that is helpful. That 
condition must be discovered by the reader. The needed and 
1useful context may appear in any of three positions; before 
the strange word, after the word, and most commonly before 
and after the strange word. It may consist of a single word, 1 
a phrase, scattered single words and phrases, a sentence, or I 
a group of sentences. It may be an appositive, an outright 
definition, or one of several constructions. To complicate 
the teaching and learning problem, the child is often misled 
by the mere position of words and punctuation marks in the 
context to arrive at a wrong meaning for the strange word. 
These conditions make definite and careful instruction in 
using verbal context imperative." 
Students and teachers are cautioned, however, to use 
the context as a clue to general meaning; the more precise 
I 
meaning of the word will often appear only after a synthesis ' 
the aid afforded by the context clue, the use of the die-
Paul McKee. The Teaching of Reading in the Elementary 
School. New York: Houghton Mifflin Company, 1948, p. 322. 
1 
tionary and teacher guidance. 
2 
On the other hand, Gates feels that, practically speak 
ing, it is impossible to make too much use of context clues. 
He expresses the opinion, however, that it is possible to 
make too little use of word-form clues. The course is im-
provement in the techniques of observing words, not a weaken 
ing of the device of using meaningful clues. 
3 
Gray and Holmes say, "The need is obvious for material 
which are simply and clearly written and in which the author 
has used various devices for helping the reader to derive 
appropriate meanings. In addition, the need is urgent for 
both group and individual guidance which will help pupils 
to acquire a clear understanding of essential meanings, de-
velop power in using the context where it is of value in de-
riving meanings, recognize when the context does not aid in 
I the acquisition of specific meanings, and develop the in-
itiative and skills essential in finding the meanings of 
new words when they are not disclosed by the context. 11 
1. William s. Gray. The Appraisal of Current Practices in 
Reading. 5upplementary Educational Monograph No. 61 (Decem-
ber, 1945), University of Chicago Press, p. 191. 
2. Arnhur L. Gates. The Improvement of Reading. New York; 
'l'he Macmillan Company, 1947, PP• 240-242. 
3. Gray and Holmes, op. cit., p. 92. 
I 
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Previous Experimental Work 
Present opinion concerning the best methods of introduci 
1 
new words has been studied by Addy who secured questionnaire 
results from teachers and supervisors in 250 demonstration 
schools attached to teacher colleges. The methods which were 
considered most effective were: studying the. context, noting 
the use of the word in the sentence in which it appears (als 
context), relating the word to former experiences, intro-
ducing words through the aid of activities, using conctete 
objects and visual aids. Opinion was evenly divided concern-
ing the merits of regular daily word study as compared to in 
formal, incidental teaching of vocabulary. 
2 
Liddell found that the context method of teaching word 
meanings ranks very close to the talking method in effective 
ness. The efficiency of using the context method, the tel~~ •. ~0 1 
method, the picture method, isolated form method or the dic-
·tionary procedure among 236 pupils of varying intelligence 
in grades 4,5,6 in mixed neighborhoods were studied. A list 
1. M. L. Addy. uThe Development of a Meaning Vocabulary in t 
Intermediate Grades, 11 Elementary English Review, Vol. XVIII 
(1941), PP• 22-26, 30. . 
2. Glenda. L~ Liddell. 11 An Experimental Investigation of Met 
ods of Teaching Word Meanings, 11 Unpublished Master's Thesis, 
University of Southern California, 1935. 
8 
• I 
of 100 words was obtained from eight grade 4 readers in orde 
to test the pupils. The 20 words most frequently missed were 
used in the experiment. The children were divided into group 
and a different method was used with each. Each group was 
tested before and after a teaching period. At the end the 
groups were compared to see which children profited most. It 
was found that the telling method. was the most effective in 
teaching word meanings with the context method following a 
close second• 
Before preparing a paper on developing independent word 
1 
attack in the middle and upper grades, Cottrell sent ques-
tionnairea to some 300 teachers in various types of schools, 
asking them to list the major difficulties which children 
in the middle grades encounter in attacking new words. The 
following types were mentioned the greatest number of times: 
a. inability to use context clues, b. lack of adequate pho-
netic training, c. inability to use structural analysis, 
d. lack of necessary skills for efficient use of the-dic-
tionary, e. lack of interest in acquiring a large vocabulary 
2 
In 1938 Elivian constructed tests to measure the follow-
1. M.J. Cottrell. 11 Techniques in Developing Independent Word 
Attack in the Middle and Upper Grades," Basic Instruction in 
Reading in Elementary and High Schools. Proceedings of the 
Conference on Heading, Vol. X, Supplementary Monograph No. 65 
(October, 1948), University of Chicago, pp. 131-136. 
2. Jeanette Elivian. "Word Perception and Word Meaning in Si-
lent Reading in the Intermediate Grades." Unpublished Master' 
Thesis, Boston University, School of Education, Boston, 1938. 
9 
' 
• 
ing abilities: 1. to find whether children recognize words 
they do not know, 2. to find out whether children can gain 
meanings from context, 3. to find the relation of these abi-
lities to the different levels of reading achievement, 4. to 
II · 
r 
find what amount of growth takes place in the giving of four 
practice tests. The application of the tests to 126 children 
in grades 5-6 resu·lted in the following analysis: 1. Childrer 
were unable to recognize words they did not know. 2. There 
was a slight improvement in ability to discover unknown wordf 
in groups of high reading ability. 3. The ability to use con-
text clues to derive meanings is not well developed, but 1m-
proved markedly with reading ability. 
1 
Working with this same grade level Butler found there 
is a possibility that instruction in specific techniques may 
improve the ability to find word meaning from cont ext in 
grades 5•6• Eleven types of construction were used to exprese
1 
word meaning in context. These will be listed later in the 
chapter. The experiment was conducted in grades 5-6 of two 
schools of the same school system. At the beginning of the 
experiment, the initial tests from recall of a single readine 
and initial tests with text available were given. The next 
step was experimental teaching with the experimental group. 
The control group received no instruction. 33 teaching lea-
l. Hulda A. Butler. 11 1<' 1nding Word Meaning from Context in 
Grades Five and Six." Unpublished Master's Thesis, Boston 
University, School of Education, 1943. 
I 
I 
I 
I 
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1 
sons were completed, each preceded by a preliminary test and ! 
followed by a check test. ·rhree lessons were devoted to each 1
1 
I of the eleven techniques which were being taught. After nine II 
I lessons had been completed, a miscellaneous check test was 
I 
used for practice only. Another was used after the eighth 
technique had been studied. After the thirty-third lesson, a l
1 
battery of check tests for practice only was given. The last . 
phase of the experiment was the administration of delayed I 
tests from recall of a single reading and of delayed tests 
I 
with the test available. These were each given in three sec-
1 
tiona to all, experimental and control groups, one month af-
ter the battery of check tests for practice. 
1 
McKee cites an experiment which shows that in attempt-
ing to read his textbook, the average child in grade four 
I! 
~~ 
can use the context successfully to construct the meaning of ll 
a strange word about once out of each three opportunities. I 
!I 
At Western Reserve University over a per-iod of five I' 
years groups of college freshmen were presented with passages 
II 
in which the strange words had been left out. The problem I 
was one of identifying the word solely by context. Students I 
guessed poorly and varied in ability to use 
of clues. Yet the passages contained one or 
d:tfferent kinds II 
more clues clearr 
2 
ly pointing to the character of the missing words. II 
I 
1. McKee, op. cit., P• 73 
. 2. McCullough, op. cit., -J'p.l-5 
II II ~~~~- ~lr~ ~=-,-~ -==---- --
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1 
Gibbons found that the average college freshman can use 
the context successfully to construct the meaning of an un-
known word in his textbook about once out of ·each two oppor-
tunities. 
However, some progress is being made in discovering jus 
what type context clue is used in stories. In adult material 
and more recently in children's stories, the following types 
of clues have been found: 
2 
Experience - unknown is predictable from what 
the child knows of such experi- ::-- ~ --
ences through book or life experi 
ence. 
Definition 
Comparison or contrast 
Synonym 
Familiar expression or language e·xperience 
Summary - unknown word summarizes several 
ideas that have preceded it. 
Reflection of a mood or situation 
Edick observed the uses of ten new words in each of fiv 
prominent grade 3 readers and noticed the context accompany-
ing each one. Only two types of clue, experience and defini-
tion, appeared to any extent. There were one or two instance 
of familiar expression and reflection of mood. In a further 
study of art, health, science, and social studies books, fiv 
of the seven clues were found; no summary or reflection of 
mood. From these subject matter books a test of children's 
1. H. Gibbons. 11 The Ability of College Freshmen to Use Con-
text Clues to Constr\lct the Meaning of Unknown Words," Doc-
tor's Field Study No. 2, State College of Education, Greeley, 
Colorado, 1943. 
ability to use five types of clues were built. For each clue 
items from first and second grade books as well as the third 
were used~ The words left blank were not hard for they had 
to be words the children could write or at least words with 
easy synonyms. The findings follow: 13 out of 28 children 
gave correct responses to definition, 9 to experience, 11 to 
synonym, 10 to comparison or contrast, 10 to familiar ex-
pression. 
1 
Artley lists the following arbitrary classification of 
types of aids to meaning. There is m:lich overlapping. 
Typographical aids such as italics, footnotes 
Structural aids - appositive clause or phrase 
non- restrictive phrase or clause 
Substitute words - synonyms, antonyms 
Word elements - roots, prefixes, suffixes 
Infer-ence 
Figures of speech 
Pictorial representations - charta, mape, pictures 
Direct explanation 
Background of experience 
Subjective clues - tone, mood, intent 
2 3 
A similar list is given by Betts. Butler lists eleven 
types of construction used to express word meaning in con-
text. To determine the list a variety of types of textbooks 
published by several different companies were carefully 
1. A. Sterl Artley. "Teaching Word Meaning Through Context, 11 
Elementary English Review, Vol. XX (1943), pp. 68-74. 
2. Betts, op. cit., pp. 601-604. 
3. Butler, op. cit. , 
j_3 
• 
.. , 
I 
studied. 
1. Meaning in a sentence preceding or following the 
one in which the term is used. 
--
2. Meaning expressed in a single sentence and gained 
through the interpretation of the sentence. 
3. Meaning in explanatory phrases or clauses. 
-4. Meaning in the basic word or in prefixes or suf-
fixes. 
5. Meaning in several sentences and gained by their 
interpretation. 
- 6. Meaning in parentheses preceding or following the i' · 
term. 
7. Meaning and explanation connected by "or". 
'8. Meaning set off by dashes. 
~9. Meaning in association of ideas. 
~lo. Meaning in an appositive. 
- 11. Meaning in a sentence which is a definition. 
Although the foregoing research points out that childrer 
need training in using the context to gain meanings of un-
known words, little evidence was found in workbooks and teac:t 
. ers' guidebooks which this writer perused as to how this 
1 
training should be accomplished. Hovious seemed to give the 
most practical help. In her reading text, written for older 
boys and girls, the following directions are given: 
"In this exercise words that are probably un-
familiar to you have been underlined. At the 
end of each paragraph you will find a list 
1. Carol Hovious. Following Printed Trails. New York: D.C. 
Heath and Company, 1936, p. 122. 
1.4 
t 
of possible meanings for the words in that 
paragraph, along with some extra definitions 
that have no connection with the paragraph. 
You are to select from each list the correct 
meaning for each underlined word. Make your 
selections carefully. Test each one. In the 
sentence that contains an underlined word, 
substitute for that underlined word the mean-
ing you have selected from the list, In 
selecting the meanings do not consult the 
dictionary. After you have made your se"" 
lections, you may use a dictionary to check 
the correctness of your choice. Finally 
when you have decided on the meanings for 
all the underlined words in the paragraph, 
reread the entire paragraph keeping these mean-
ings 1n mind. 11 
r 
I 
I 
I 
I 
This same book contains paragraphs with no list of mean- 1 
ings for the underlined words. The reader is told to deter- J 
mine the meaning of the new word by going over the paragraph I 
carefully, noticing all the neighboring words. From this in-
formation the reader decides what the word must mean. Then 
the dictionary is used for a check. 
1 
In the history book, Makers of the Americas, as a means 
of increasing the vocabulary the child is encouraged to try J 
to think of the meaning of new words by the way they are used11 
j in the sentence or paragraph before resorting to the diction-
ary or lastly asking another person the meaning. 
2 
In the teacher's guidebook to Times and Places the fol-
lowing method is suggested. 
1. Lansing, Chase, Nevins. Makers of the Americas. New York: 
D.C. Heath and Company, 1947, Unit X. 
I 
2. William S. Gray, Marion Monroe, May Hill Arbuthnot. Time 
and Places, Teacher's Edition. New York: Scott Foresman & 
:15 
1 Company, 1942, pp. 198-199. 
~===-===HJ= = 
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"Ask the pupils to read the following sentence 
. and tell what they think belongs in the blank. 
In the years of plenty the land was good and 
fine crops. 
When they suggest grew, ~' produced, write 
yielded in the blank and say, 'You have already 
told me the meaning of the word, yielded. See 
if you can find from this sentence what the 
word dwelt means.' Continue with other sen-
tences containing -underlined words." 
1 
McKee suggests using a series of questions: 
1. What words helped most in finding the meaning 
of the word? 
2. Does the context that helps with a strange 
word always come after that word? 
1. McKee, op • . cit., P• 324. 
Restatement of Problem 
In the light of the foregoing research, the writer has 
ings. i 
2. In the past children have not been trained in any ex- ' 
tent to use this method of gaining word meanings. 
3. Boys and girls in both listening and reading should. 
have definite instruction in how to use the impontant dif-
ferent types of context which they meet and need to use in 
their reading. 
My problem in this paper is to set up such a set of ex-
ercises to give pupils in grade four guidance which will 
help them: 
1. To develop power in using the context where it is of 
value in deriving meaning. 
2. To increase the efficiency of the pupils in the use 
of context in deriving meaning. 
' 
II 
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CHAPTER II 
CONSTRUCTION OF EXERCISES 
. -
USE OF THE EXERCISES 
r 
_jl 
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Construction of Exercises 
1 
The following suggestions given by McKee were found most 
helpful in the planning and construction of the exercises: 
11 In the planning or constructing and in teaching 
_lessons in using ·the context, several points 
should be kept in mind: 
1. The lessons to be used during the year should 
vary from one another so that they cover the 
different types of verbal context in the va-
rious positions as found in reading matter. 
One lesson for the year on one type of con-
text cannot possibly give the instruction and 
practice needed. 
2. The discussion part or parts of each lesson 
are imperative. It is largely from such dis-
cussions that the child learns of things to 
do and errors to avoid in using context. 
4. The reading matter used in any lesson should 
contain no strange words other than those 
whose meanings are to be built by using the 
context. 
5, After definite instruction has been_ provided, 
opportunity must be given the pupil to use 
verbal context in building the meanings of 
strange words as he reads in connection with 
all school work. This implies, for example, 
that preparatory to the pupil's reading of a 
selection in a reader or textbook, the teach-
er, as a rule, should not teach the meaning 
of a strange word if the eo~text required -
for building that meaning is provided by 
familiar words within the reading matter it-
self.11 
1 . Pau1 McKe•· The Teaching of Reading in the Elementary 
School. New York: Houghton Mifflin Company, 1948, p. 327. 
I' ~ :iS 
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In picking the type of context clue to use in the ex-
1 
ercisea, the list compiled by Edick from an analysis of 
techniques used in elemen~ary readers was used as the main 
source. There seemed to be much overlapping with other lists 
consulted. Four of the top ranking types of clue in the E-
dick list were chosen- namely, synonym, definition, associ- ~ 
ation of ideas, and experience. It was decided to build thirl 
ty exercises, six exercises to develop each technique. Also I 
included is a set of six review exercises made up of two or 
more of the techniques. The text of the exercises was writ-
ten so that the clues come in various positions in the sen-
tence or paragraph as found in reading - before the word, 
after the word, and before and after the word. Only one 
technique is presented in each teaching exercise. Words used 
in the exercises were taken from the Durrell-Sullivan Read-
2 
ing Vocabulary for grades four and five. In each exercise 
not less than six and not more than eight new words were 
included. Words were chosen from the list which could be 
woven into a theme of interest to both boys and girls of 
this grade level. An attempt was made also to include words, 
the meanings of which might not be too well known to chil-
dren. 
1. McCullough, op. cit., PP• 1-5. 
2. Donald D. Durrell. Improvement of Basic Reading Abilities 
New York: World Book Company, 1940, pp. 360-377. 
l 
-"l·G .i<~ 
Each exercise is accompanied by a matching teat - the 
matching of meanings with the new words in the context. The 
matching exercises were placed after the practice story or sen-
tences so that the reader will read first to get the meaning 
rather than to find the answer to the word matching exercise. 
As the purpose of the exercises is to get meaning from context 
rather than dictionary practice, it seemed best to write the 
meanings presented in the mat ching exercises in the same number 
and tense as the underlined words being studied. For instance, 
if the new word was concealed, the meaning would be listed as 
hid. If the word in the story were written conceals, the meanin€.· 
would be presented as hides. 
The following dictionaries were consulted in making up 
the list of meanings: 
Thorndike Century Beginning Dictionary 
Winston Simplified Dictionary for Schools 
Webster's Elementary Dictionary for Boys and Girls 
20 
Us e of the Exercises 
The purpose of the se exercises is teaching, not testing. 
Therefore, it is important that much of the work with the ex-
ercises be oral so that the child learns of thi_ngs -to do and 
errors to avoid in using context. The following procedures are 
suggested to the teacher introducing the different types of 
clue. However, there are no set directions. The teacher may 
adapt the use of the exercises to her own situation. 
1. Experience - clue based on experiences of the child -
book or real life experiences. 
To the teacher: Ask the pupils to read the first sen-
tence and tell what word they think belongs in the blank. When 
they suggest crowd, number etc., write throng in th~ blank and 
1 
say, 11 You have already told me what the word throng means. See 
if you can find out from the next sentence what the word 
jostled means. What told you the meaning of the strange word?" 
(This type clue is introduced first because the meaning of the 
words is so obvious.) 
Continue: 
~'~ 1 The way you have been finding the meaning of these 
words is _oalled u s ing t he context.- .The words you used to help 
. ' 2 
you are the cont ext . ' Let us see if you can find the meanings 
of the other underlined words by using the context." 
1. Gray and Arbuthnot, op. cit. PP• 198~199 
2. Mc~e, op. cit. p. 324. 
· n -~ ··., ' ~J._ ) \ ... __ .,.,.,.,. 
t 
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Follow a similar procedure with the other exercises uain 
the experience clue. After a few oral lessons when the children 
h~ve become aware of this type of context clue, have the chil-
dren read the -sentences silently and do the matching exercise 
first. Then use the discussion of the answers as a teaching or 
strengthening of the technique. 
2. Synonym type contex~· clue 
These exercises can be used in a similar manner. The 
teacher can use her own ingenuity to vary the procedure and hol~ 
the interest of the class. For example, she might say, 
11 Let us see what good detectives you would make. How 
do clues help a detective? In the -sentences on your-- paper there 
are clues which help you to find the meanings of the underlined 
words. Can you find these clues? What helped you to find the 
meaning of the first word? 11 
Stress the fact that sometimes the context needed to 
give the meaning of an unknown word is only a single word; that 
this word is often a synonym of the unknown word - it has. a si-
milar meaning. Ask where the synonym appears in the sentence • 
. As the lesson progresses, it will be found that the synonym can 
precede or fo~low the strange word. Be sure the children realiz~ 
I ]i 
I 
this~ 
3. Definition 
In this group show that sometimes you need groups of 
1 
words or one or more sentences to help with the meanings of 
II I 
11 strange wc:>rds. Draw from the children with guiding questions. \ 
l11 · 
1 Some children will quickly see that a sentence following or prel 
\ ceding the word tells what it means; gives the definition. 
4. Association of ideas 
Show that sometimes you need to read ahead a few 
sentences or even a whole paragraph to gain the meaning of an 
unknown word. Have the children pick out the words or ideas 
'which helped them get the meaning of each word. 
5. Review exercises 
The review exercises will give the children practice \ 
in making use of more than one kind of clue in a single para-
graph; the kind of situation which is met in real life reading. 
These exercises will also reveal weak spots in the teaching and 1 
learning where it wil;L "Qe necessary to put added stress on some 
particular type clue. 
It is not supposed that these thirty exercises will be 
sufficient to develop mastery in this word meaning technique. 
It is hoped- that with these l -essons as a basis the teacher and 
the children will grasp every opportunity to make use of the 
skill and strengthen it in the daily reading of school subjects 
and in any independent reading. I 
~\ 
~ 
CHAPTER III 
EXERCISES 
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CLUE- BASED ON EXPERIENCE 
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The Circus Comes to Town 
Circus day at last! A 
---
of people had gathered 
' early in the morning ·to watch the parade. There were so many 
people the small children were jostled by the crowd. Soon 
I 
music was heard in the distance. Then the drum major, attired.i 
in a bright red suit and a tall plumed hat appeared in view. 
· Behind the band came four white horses with backs glossy from 
brushing. They seemed to prance in time to the music. 'rhe 
elephants followed. On the back of one elephant beneath a 
four poled canopy sat ~ monkey. The people chuckl~~~as they 
saw the tiny morikey sitting there as proud as a king. Of 
course, the . clowns were there. They were a comical sight as I 
they waved and bowed, tripped over their huge shoes and rolle~ 
over and over in the middle of the street. Last of all came II 
the cages of animals - seals, ferocious lions and tigers, and 'I 
more monkeys. Wait! That wasn't quite all. Last of all came 
the boys and girls following the parade to the circus grounds 
to watch the tents go up and wait for the show to start. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning which 
fits the word • . 
jostled a. happy 
attired b. fierce 
-
glossy c. pushed again-st 
I 
I 
I~ canopy d. funny 
II ==~-=_j===n== 
li 
II 
chuckled 
comical 
ferocious 
I_ ® 
_jl_ ---
e. dressed 
--- ---l! _____ _ 
1! 
f. smooth and shiny 
g. laughed to themselves 
h. covering carried on poles over a 
person 
I 
- · 
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The Pilgrims 
1. The Pilgrims embarked on the 11 Mayflower 11 to seek a new 
home. 
2. It was a long, rough journey across the ocean. 
3~ One infant was born on the trip. 
4. There was much illness, and many men, women, and children 
died during the first winter. 
5. During the first months after t~ey landed, the Pilgrims 
endured many hardships - cold winter, little food, and 
hard work with few tools. i 
6. The white men feared the Indians would be hostile to them. ! 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning write 
the number of the sentence in which you find the 
word of that meaning. One blank should be left 
empty. 
unfriendly 
suffered patiently 
trip 
fighting 
baby 
went on board ship 
sickness 
The Forest Fire 
A bolt of lightning struck a tree in the forest and 
started a fire. In no time the whole forest was ablaze. A . 
motori st driving by sounded ' tbe · a.lum. The fire got auoh a 
start it raged for hours. The fire was spread over a great 
distance by sparks blown by the· wind. The yelping of the 
frightened animals echoed in the woods. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning which 
fits the word. 
bolt a. blazed furiously 
ablaze b. on fire 
motorist c.- excitement 
raged d. crying of animals 
sparks e. person traveling by automobile 
yelping f. thunderbolt 
g. small bits of fire 
I__ (271 
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I 
I 
A Forest Fire 
1. The fire fighters dug trenches to prevent the fire from 
spreading farther. 
2. The earth piled up formed a barrier to the flames spread~ 
ing over the ground. 
3. Some of the firemen chopped down thickets and brushwood 
that were catching fire from the flying sparks. 
4. The firemen merit praise for the bravery and quick think-
ing they showed in fighting the fire. 
5. It takes years to rebuild a forest after the damage of a 
fire. 
6. The charred ground and stumps of trees remain as a warn-
ing of the danger of forest fires. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning 
write the number of the sentence in which you 
find the word of that meaning. 
a block; wall 
ditches 
deserve 
burned to charcoal 
shrubs, bushes growing close together 
harm 
bridge 
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The children of Greenville had been looking forward 
to the bazaar which was to be held in the Town Hall. The 
children were helping to raise money for the Junior Red Cros ~ . 
The booths were decorated with balloo~s and paper streamers. I 
At one booth articles made in China, Mexico, and other 
foreign countries were sold. Because Jane had little money, 
she could not buy many expensive gifts. She decided to buy 
a trinket for her charm bracelet. Jane and her companions 
f 
had a good time at the bazaar. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning that ! 
fits the word. 
bazaar a. colored 
decorated b. small bit of jewelry 
foreign c. friends that went along 
expensive d. trimmed 
trinket e. high-priced 
companions f. outside one's own country 
g. sale of things for some special 
purpose 
I 
I 
I 
I 
I 
' 
I 
i 
I 
Pedro and the Donkey 
Pedro, leading his donkey, sang as he walked to market. 
He was happy because the donkey was laden with baskets of 
vegetables to be sold at the market. Suddenly t he animal 
balked in the middle of the road. No one could mak e him move 
one inch. Pedro, his master, tried to ~ him by patting 
him on the head as he said, "Come on, boy - good fellow. 11 
The donkeY, just opened his mouth wide and brayed. Pedro be-
came annoyed because this was making him late for the market. 
He roughly pulled the halter around the donkey's neck. Still 
he remained in the same spot. Soon a bee started buzzing a-
round the donkey's head. It did not take the donkey long to 
move. He trotted off to market, leaving Pedro following be-
hind. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning which 
fits the word. 
laden a. displeased; cross 
balked b. stopped and refused to go 
coax c. let out a loud cry 
brayed d. loaded 
annoyed e. strap or rope for leading or tying 
an animal 
halter f. urge or influence with soft words 
g. push 
J__ -- == = -=-- --= 
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Elephants 
1. Elephants inhabit hot countries. They live in Africa and 
India. 
2. In one day an elephant in India can consume two hundred 
pounds of green food and many more pounds of rice. He 
eats much more than many men. 
6. The elephant never uses his trunk to haul heavy weights 
about. He will drag a heavy load of timber by taking the 
.II 
r 
rope between his teeth. 1 
Directions: The meanings of the underlined words in the sen- I: 
tencea are .given below. Before each meaning wri t 11 
the number of the sentence in which you find the 
word of that meaning. il 
. ~ 
powerful; strong of very great size; 1 
wild 
skin of animals 
live in; dwell in 
immense 
pull; drag 
eat or drink up; 
up 
use , 
I 
I 
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1. The central part of the United States is a great farming 
region. One half of the wheat and corn grown in the United 
States comes from this middle section of our country. 
2. Although the land is not perfectly flat, broad stretches 
are level enough to make it well suited to the use of farm 
machinery. 
3. Most of the soils are fertile. These rich soils are an-
other reason why this is a great farming region. 
4. Corn is the principal_crop of the corn belt just. as cotton 
is the main crop of the cotton belt. 
5• Frost does harm to corn. Corn is planted in May when dan-
ger of damage from frost is over. 
6. The plow makes furrows in the earth. The drill sows the 
seeds by dropping them along these grooves. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning write 
the number of the sentence in which you find the 
word of that meaning. 
rich; fruitful 
harm; injury 
middle 
western 
chief; main 
trenches in the earth made by a plow 
flat 
I 
I 
Baseball 
1. The heated dispute between the hot tempered second base-
- man and the opponent's catcher was settled by the umpire 
who settles all arguments. 
. 1--· . 
2. It was an off day for the pitcher because of the glare of 
the sun. The brilliant light blinded him. 
3. When Tod Moore hit a home run in the eighth inning, the 
throng cheered. A crowd of 10,000 sent up a roar which 
lasted minutes. 
4. His captain grasped his h~d as he crossed the plate aftef 
the home run. The captain gripped Tod's hand tightly as h~ 
praised him. 
5. Tod deseryed this praise. He earned it because he had be~ 
playing well for his team all season. 
6. Tod had a good future. In time to come he would be a big 
name in baseball. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning writE 
the number of the sentence in which you find the 
word of that meaning. One blank should be left 
empty. · 
time yet to come 
~ argument; quarrel 
_____ dazzling brightness 
crowd 
clutched; held by claspine 
_ received 
earned 
• 
Switzerland 
1. Snow never melts on the peaks 
land, The air is so cold at the top of the mountains that 
the sun cannot melt the snow. 
2. Gales sweep down the Alps. The Swiss homes are built 
strong as a protection against these strong winds. 
3. The river ha·a worn a ravine between the two mountatns. 
This deep valley is a danger to mountain climbers. 
4. During the summer the herdsmen dwell in little huts 0n 
the mountain pasture. They live here from Kay to December. 
5. A blast of the alpenhorn calls the wandering herd. The 
sound echoes throughout the mountainside and valley. 
6. At the festival the boys were clad in velveteen suits. 
The girls were dressed in short, bright-colored skirts, 
white blouses, black velvet vests and white caps. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning 
write the number of the sentence in which you 
find the word of that meaning. 
dressed 
strong winds 
pointed tops of mountains 
live 
rocks 
long, deep, narrow v~lley 
sound made by blowing a horn 
I 
I 
Airplanes 
There are many kinds of airplanes. The monoplane or 
plane having one wing is the one widely used today. The per-
who drives the plane is called an aviator or pilot. He guides 
his plane from a seat in the cockpit of the plane by controls 
a number of sticks, pedals, and instruments. The plane itself 
is housed in a huge building, the hangar. An airplane is ca-
pable of very fast or ~apid motion and great distance because 
of its great or tremendous power. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning write 
the number of the sentence in which you find the 
word of that meaning. 
person who f~ies any kind of aircraft 
a track for the take-off of airplanes 
very quick or swift 
airplane with only one wing 
levers which move the plane, controlling the direction 
of flight 
a shed for housing airplanes 
great; terrific 
Off the coast of Maine huge rocks lut into the 
ocean. They stick out so far they are a danger to ships. 
Be~~ along this dangerous rocky coast give warning to 
the ships. The lights flash day and night. Violent storms 
are frequent in this region. The sailors dread these severe 
storms. The wind blows and the sea becomes wild. The ships 
plunge through the dark green water. They dip forward and 
downward into the rising tide. The surf is strong and bil-
lows beat high against the rocky shore. In one place there 
is a cleft in the rocks. The angry breakers splashing 
through this crack are like a giant fountain. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning that 
fits the word. 
jut 
beacons 
violent 
plunge 
billows 
cleft 
a. great waves of the sea 
b. lights used as a signal of warning 
for ships at sea 
c. the rising and falling of the sea 
d. a crack or opening made by splitting 
e. move forward and downward rapidly or 
suddenly; dip 
f =· severe 
g. stick out 
' . . ) 
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DEFINITION 
il 1. 
II 
Mr. Ball stopped the car to ask the way to the boy scout 
camp. He inquired at the gas station. 
I! 2. The camp was situated near a large lake. It was built 
so the children could use the lake for swimming. 
here 
II I 
II 3' The tents were made of canvas. This strong cotton cloth 
stand much rough weather. 
II 
can 
'I 
It 4. Tom was homesick his first night at camp~ He longed for 
home. 
I\ 
II 
Is. After a few weeks at camp, the young English lad acted lik ~ 
I 
I 
a native American. You would think he had been born and 
brought up in this country. 
II 
II 
.I 
II 
6. In the forenoon the boys went swimming and did craft 
These morning activities were John's favorites. 
work. 1' 
II 
I 
!Directions: The meanings of the underlined words in the sen- II 
write 
1 
tences are given below. Before each meaning 
the number of the sentence in which you find the 
word of that meaning. 
longing for home 
asked questions 
belonging to a particular country by birth 
stopped 
located; placed 
the part of the day from sunrise to noon; morning 
strong cloth used for making tents and sails 
I 
II 
I 
t 
I 
II 
j: 
!I 
II 
At Camp 
1. John looked for small bra.i:J.O'.tles of birch to start his 
fire. Birch makes good kindling. 
2. John is a .capable worker. He always does a fine piece of 
work. 
3. The sunshine falling on his head had bleached the ends of 
,)_, 
lj 
I 
d 
his brown hair. They were almost white. 
.. I[ 
4. The children did not linger on the way home from the hike .ll 
They hurried right along because it looked like a thunder 
shower. 
5. The plans were canceled because of the weather. The ball 
game was called off because of the rain. 
6. The lake was serene after the storm. There was hardly a 
ripple in_the clear blue water. 
1-Direct ions: The meanings of the words underlined in the sen- 1 
I 
tences are given below. Before each meaning writel 
the number of the sentence in which you find the I 
word of that meaning. One blank should be left 
1 
empty. [I 
calm; quiet 
1 
hurry 
material for m~ing a fire 
delay; loiter 
able 
done away with; called off 
made white by removing the color 
' 
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I I I Elephants 
I 1. Elephants are very fond of water. They take many baths to I 
I keep their skin mois1• !I 
2. The elephant • a t runk i s ~ powerful and yet a delicate ln- 11 
strument. With .it the elephant can break a large branch I 
from a tree or pick up a peanut. I 
! 
I 3 •. When charging o~ defending himself, the e lephant curls hi~~~ 
trunk up out of the way. The elephant guards his trunk 
11 
carefully when rushing into attack. 
4. The elephant's running gait is the same as his walk -
I! 
II 
I• 
I 
II a shuffling stride. He can neither trot, gallop nor jump. 
1
J 
5. Elephants have a keen sense of smell. It is said they can I 
smell something at a distance of several miles when the 
wind comes from that direction. 
6. Sometimes a man in the circus sits on an elephant's head 
'i 
or back. rle guides the elephant with a stick. A light tap I 
on the ear or shoulder tells the elephant where he should I 
go. 
Directions: The meanings of the underlined words in the sen-
tences are given below. Before each meaning write 
the number of the sentence in which you find the ~~ 
word of that meaning. 
II 
attacking with a rush capture I 
way of walking or running 
damp 
leads 
sharp; acute 
sensitive; 
capable of doing 
fine things 
Beavers 
1, Beavers are social animals. They live in groups • 
2. Beavers build their houses well concealed in small lakes 
or ponds they have formed by making dams across streams. 
The dams keep the water at such a height it covers the 
door and makes it difficult for enemies to find the en-
trance~ 
3_, The weight of the beaver is about thirty five pounds. He 
is the largest and heaviest of the gnawing animals. 
4. The beaver~s broad tail is remarkable, He uses it as an 
oar in swimming, He usew it to warn other beavers of dan-
. ger. 
5. A few loud slaps of the beaver's tail gives the alarm to 
the other beavers. Even the young animals know they must 
get to a safe place. 
6. The beaver's fur is very valuable. At one time a fortune 
could be counted in beaver pelts as well as money. 
I! 
r 
II T -
I 
I 
II 
Directions: The meanings of the underlined words in the sen-
tences are given below .. Before each meaning write 1 
the number of the sentence in which you find the 
word of that meaning, 
hidden 
skins 
light 
living or liking to 
live with others 
' heaviness; how heavy a thing is 
I 
------------- --- -_j __ ""~ 
I 
unusual 
warning sound or signal 
I 
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Switzerland 
1. Switzerland is one of the most beautiful lands of the 
world. Thousands of people from other nations go there 
each year to; see the gorgeous scenery. 
1. 
I 
I 
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2. Eacg spring the farmers send their animals 
mountain pastures. They move several times 
to graze on thJ 
during the sum I 
mer because there is not enough green grass in any one 
meadow to feed the cows and goats all summer. 
3. The moving of the herds is a great occasion. The long 
procession starts with the herdsman in front, followed by 
the animals which they care for during the summer. 
4. Goats are nimble animals. They do not mind the steep crag • 
They leap from rock to rock and travel over the steepest 
slopes. 
5. Wood is plentiful in Switzerland. The slopes of the -moun-
tains are covered with forests. 
6. The Swiss are energetic people. Their cold climate helps 
them. It gives them energy so they are able to do a great 
deal of hard work. 
Directions: The meanings of the underlined words in:_ the sen-
1 tences are given below. Before each meaning writ 
the number of the· sentence in which you find the I 
word~ of · .that meaning. Leave one blank empty. 
light-footed; quick and 
active 
more than enough; abundant 
happy 
a parade 
activ1L 
'j 
~-==lr====-·=c·- ---
eat grass and other herbs strong and 
I 
Whale Hunting 
Whales are enormous animals. They are the largest of 
all living animals. Most whale hunting is done today far 
south in the Pacific Ocean. A great factory ship goes south 
with a fleet of smaller, faster hunting ships. The factory 
ship finds a snug harbor. Here, in this safe place it is an-
chored. A lookout is sent up in an airplane. When the glit-
tering backs of a group of whales is seen, the lookout sends 
the news by radio to the hunting ships and they hurry . out. 
The sun shining doWn on .the animals makes it easier to spot 
them. The whales are killed with harpoons. These look like 
stubby spears. A harpoon is fastened to the end of a long 
rope and is fired from a special harpoon gun, The dead ani-
mal is pumped full of air to keep it from sinking. The ~­
~ is hauled back to the factory ship. One end of the ship 
opens and the dead giant is dragged into the ship. Whales 
are hunted chiefly for their oil which is used in fine ma-
chinery, some foods, soap, and face creams. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning that 
fits the word. 
enormous 
harbor 
glittering 
a, pulled; dragged 
b. sparkling 
c. very large; immense 
harpoons d. long spear with a rope attached j 
used to kill or strike whales 
I 
carcass 
hauled 
=--r--
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e. a sheltere~ part of the sea 
f. sea 
g. dead body of an animal 
I . 
I 
II 
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At the Airport 
The report from the Weather Bureau was Clear - Good 
visibility - Excellent flying conditions. This was good news 
for Billy because he had been promised a visit to the air-
port. This was no ordinary treat for Billy. Often he had 
gone to meet his father in the daytime, but at night - Oh 
Boy! The runways dotted with lights just like jewels and the 
clusters of floodlights on the landing field all thrilled 
Billy. He saw a plane circle and then swoop down like a gi-
ant bird toward the green light which was there to guide the 
pilot who finally came to a full stop just where he wanted 
to. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning whict 
fits the word. 
bureau a. lead; direct 
ordinary b. department or office 
jewels c. usual 
clusters d. arrival 
thrilled e. excited 
guide f. precious stones; gems 
g. number of things growing or 
collected together 
I 
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Reindeer 
The Lappa have large herds of reindeer. The reindeer eat 1 
I 
a kind of moss that grows in cold Lapland. In summer the herd 
I 
wander up into the mountains to graze. The Lapps follow them 
as they move from one place to another. In winter the rein-
deer come down into the valleys where they scrape away the 
snow with their sharp hoofs to get the moss. The Lapps mB.ke 
much use of the reindeer. It provides the people with material 
for food, clothing, and shelter. Reindeer meat is the prin-
' 
cipal food. The Lapps drink the milk. They make tents, blan-
kets, and clothing from the akin. They make knives, cups, and 
tools of ita bones. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning which 
fits the word. 
graze a. supplies; furnishes 
wander b. clean by rubbing off the covering 
scrape c. move about from place to place 
hoofs d. eat grass or other herbs 
principal e. teeth 
provide f. feet of an animal, such as a horse 
g. main; chief 
~'==~========-=-=-=-~----=---=---=-=--~--=---=~--~=-~-~-=-~~-~---~~,~=-
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The Arctic 
The arctic region is a wilderness of ice and snow. 
This region near the North Pole is a gloomy one for the sun 
shines only a very brief time each day. Icy blasts of wind 
I 
I 
![ 
II 
I 
I 
make one shiver. Immense icebergs form vast islands. The rest/~ 
less blue water lashes all around. The sound of waves beatin : 
I 
I 
against the ice is frightening. The booming of the ice cakes 1 
I
I 
being broken up by the waves sounds like thunder., 
Directions: On the line before each word at the left write ~~~ 
the letter which appears before the meaning whic!i/, 
fits the word. I 
arctic 
blasts 
gloomy 
immense 
lashes 
booming 
a. strong gusts of wind 
b. dusky; dim 
c. deep hollow sound like that made 
a cannon 
d. storm of wind and snow 
e. having to do with the North Pole 
the region near it 
f. beats like the stroke of a whip 
g. very great 
b~ 
J 
I 
I 
I 
I 
I 
L 
The young soldiers were sent on duty to Alaska in the 
arctic region. They had been trained to be hardy and rugged 
for this cold region in the far north. The soldiers were 
chosen for this duty because they were young, strong, and 
healthy and could take the necessary rigid training. They 
were _provided with warm clothing to keep them comfortable in 
this frigid climate. The days were frequently dismal, for 
they were sunless, gray, foggy, and bitterly cold. Population 
in this region is very small because the extreme cold makes 
it difficult for most people to make a comfortable living. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning which 
fits the word. 
hardy a. freezing cold 
arctic b. lonely 
rigid c. strong; capable of standing hardships 
frigid d. the number of people living in a city 
or country 
disma l e. having to do with the North Pole or 
the region near it 
__ popul ation f. strict; severe 
g. gloomy to the eye or ear; dreary 
~~\ 
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The Pony Express 
The first railroad went as far as St. Joseph, Mis-
souri. The journey farther west had to be made by stagecoach 
or wagon train. It took many weeks. After a while so many 
people were moving westward, it became important for mail to 
travel faster. The Pony Express was started. 500 of the faa-
test horses in the country were purchased and placed at eta-
tiona every fifteen to twenty miles. Daring, brave men were 
chosen to ride these hardy ponies. The men had to be reliable 
too. The mail always had to go through. Very often the men 
carried important messages. The men were placed at stations 
sixty to one hundred miles apart. The horses were changed at 
remount stations. The mail was transferred quickly from the 
tired horse to a fresh one. With a bound the rider was astride 
the new horae and off like a whirlwind. Mail was carried from 
the inland city of St.Joseph to the Pacific Coast in ten days 
Directions: On the line before each word at the left write 
the letter which appears before the meaning that 
fits the word. 
-
journey 
purchased 
hardy 
reliable 
astride 
· inland 
a. bought . 
b. strong; able to bear hard treatment 
c. trustworthy 
d. away from the coast 
~. : . :trip 
f. with one leg on each aide 
I 
I 
I 
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Thomas Edison 
Every time we turn on a light we should be grateful to 
Thomas Edison. We owe thanks to the man who gave us the elec-
tric light. This was only one of his many inventions. He alsd 
discovered the phonograph, motion pictures, and the micro-
phone. He began work on the electric light late in 1878. He 
studied everything he could find that mi ght be of some help. 
Then he began to experiment, to try things out for himself. 
He and his helpers worked for hours at a time. The men became 
tired and felt like giving up, but Edison was not discourap;ed . 
. 
After more than a year Edison succeeded in making a light by 
running electricity through some tiny wires which he put in a 
glass globe or bulb. When he knew the electric light was not 
impossible, he set out to improve his invention. He spent 
thousands of dollars and tried a great many more experiments 
before he found what he wanted. 
Directions: On the line before each word at the left write 
the letter which appears before the meaning which 
fits the word. 
grateful a. discoveries 
inventions b. lose hope 
experiment c. make better 
discouraged d • test something; find out about 
something that is unknown 
bulb e. thankful 
improve f. an object shaped like a plant bul 
g. worry_ 
() 
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Sheep were raised by the pioneers of our country be-
cause they furnished things that were needed in the homes of 
these early settlers~ The wool on their backs was made into 
yarn and the yarn was made into cloth, socks, and mittens. 
The sheep were killed for food and tallow. This sheep fat 
was use~ for oil in lamps and for making candles. The wool 
that was cut off the sheep was called fleece. The fleeces 
were washed and dried and put away until they were to be 
spun into yarn. Cloth in the days of the early pioneers was 
homespun. The mother and older girls spun the yarn and then 
wove the yarn into cloth at home. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning whic 
fits the word. 
pioneers a. people that travel 
furnished b. supplied 
. 
tallow c. coat of wool that covers sheep 
fleece d. made of yarn spun at home 
homespun e. people that go before, preparing 
I 
I 
the way for others; early settler: 
f. fat of animals - sheep, cows 
i. so · 
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Mount Vernon 
Mount Vernon, the stately home of George Washington 
is still standing. This mansion stands on a high bluff over-
looking the Potomac River. As you stand on the high bank or 
the porch you get a beautiful view of the river and the coun-
tryside. We see the river Washington loved for the trees and 
bushes have been cut away to frame the Potomac. This estate 
is open to the public and attracts many visitors each year. 
It is kept for all the people of the world just as it was in 
Washington's time. Visitors can go inside and enter the rooms 
where Washington once lived. OUr government bought this house 
to preserve it in memory of our first president. 
Directions: On the line before each word at the left write th~ 
letter which appears before the meaning which fit ~ 
the word. 
mansion 
bluff 
view 
public 
preserve 
memory 
a. high steep bank 
b. keep in good condition 
c. remembrance; a memorial 
d. a stately house 
e. scene; anything that is seen 
f. statue 
g. people as a whole; everyone 
• .".;'V'!.(( L ftt;.-:.~.~'".' 
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Johnny Appleseed 
-Fruit was scarce in pioneer days. There were no orcharde 
growing in the wilderness. A man called Johnny Appleseed put 
., 
an end to this. H~s real name was Jonathan Chapman. For over 
forty years he wandered through the thinly settled country 
planting apple orchards. First he collected several bags of 
seeds. Clad in his ragged coat, he began his journey to the 
Ohio River country where people had migrated from the coast. 
He wandered bar~foot through the wilderness and did not seem 
to mind the rocks and ruts in his path. Because there were no 
bridges, he had to ford the streams. He often encountered 
Indians but they were never known to attack him. He also 
preached to the settlers and helped them in their scattered 
abodes. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning which 
fits the word. 
scarce 
wandered 
clad 
migrated 
ruts 
ford 
encountered 
abodes 
a. homes; dwellings 
b. dressed 
c. delicious 
d. not common; not plentiful 
e. met face to face 
f. roamed 
g. had gone from one region or country 
to another 
h. sunken tracks worn by a wheel, as in 
a road; a groove 
i. to wade across a stream or river 
I 
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Bison 
In the early days of our country there were a great 
many bison. Some lived east of the Mississippi River. They 
were much more common on the prairies in the West. The high 
gr~sa on the prairies was their food. They were light on 
their feet and could run fast over the wide open country. 
When the white settlers began to move west, there were still 
millions of bison. The bi~on lived in enormous herds. Some-
times some of the buffaloes of a herd would be startled. The 
whole herd would run in fear. There would be a buffalo stam-
pede. The Indians and early settlers killed the animals. The 
buffalo furnished them with food, clothing, and other things. 
Some killed the animals because of fear. Some killed them for 
fun. The great herds grew smaller. Bison at last became 
scarce. But there are still some. A few people set to work to 
keep these from being killed off .. Places were set aside where 
they could live safely. 
Directions: On the line before each word at the left, write 
the letter which appears before the meaning that 
fits the word. 
common a. moved suddenly, as in surprise or fear 
prairies b. few and far between 
enormous c. large area of flat or rolling land 
startled 
where th~re is grass, but no trees 
d. often met with; usual 
scarce e. wilderness 
f. of very great number or size 
furnished. g. supplied 
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Our Flag 
~o one knows for sure ~ho made the first flag of the j 
United States. There is a story that a woman named Betsy Ros j 
made it. TQere were thirteen stripes, every other one red and 
I 
white, to show that there were thirteen states that had joind 
together. Our flag today has thirteen !lternate red and whit J 
stripes. In the corner of the first flag there were thirteen 
white stars on a blue field. As more states united, one star 
was added for each. Now we have forty-eight states and one 
star for each. 
If every boy and girl in your school helped 
set of books, they would belong to all of you, and 
would like them. If someone tore the pages and got 
buy a fine 
all of yo~ 
them dirt~ , 
the rest of you would say, "He doesn't like us or he wouldn' 
have defaced the books we all pur~h~sed. When he doesn't 
treat the books right, he ian 't treating us students right. 11 
That is how we feel about the flag which stands as a sign of 
our nation. If we do not treat the emblem of our country 
right, we are not treating the people of the Upited States 
right. Everyone wants to show respect to the people of the 
United States, so everyone wants to treat the flag right. 
~' 
II 
I!_ 
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Directions: On the line before each word at the left, write I 
the letter which appears before the meaning that I' 
fits the word. 
alternate a- bought 
united b. joined together 
defaced c. symbol; sign 
pu rchased d. pupils 
students e. damaged; spoiled 
emblem f. opposite 
respect g. honor; consider at ion 
h. first one- and then the other by 
turns 
---~~-
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Every day after school Bob and Bill hurried to the 
empty lot to watch the steam shovel working there. Ever Sine 
the work had started, the boys had decided to become steam 
shovel operators when they were older. Each day they watched 
the man who ran the steam shovel move the machine first for-
ward and then in reverse until_the shovel was where he want 
it. One day the operator permitted the boys to get into the 
cab to see how it worked. The boys jumped up into the opera-
tor's shelter where they saw some levers. One guides the 
shovel they were told; another swings the long arm of the 
machine to the left or the right so the load of gravel can 
be dumped into the waiting trucks. The shovel picks up a 
heavy load of sand and pebbles in just one bite of its tr§-
mendous jaws. The boys were thrilled when the operator gave 
each one of them a turn pulling the levers. 
Directions: on · the line before each word at the left write . 
the letter which appears before the meaning that 
fits the word. 
operators a. allowed 
reverse b. small pieces of sand and pebbles 
per mitted c. persona who run a machine 
levers d. excited 
gravel e. backward 
thrilled f. very great; powerful 
cab g. covered part of a steam shovel tha shelters the operator 
tremendous 
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